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The article deals with the use of interactive technologies for teaching foreign language dialogical speech of senior sec-
ondary school pupils. The object of study is the dialogical speech in the teaching of senior pupils, and the subject is the
use of interactive technologies in teaching foreign language dialogical speech of senior pupils. The aim of this article is to
consider and justify the effectiveness of the use of interactive technologies in teaching senior secondary school pupils for
foreign language dialogical speech. Interactive teaching is a kind of activity that involves the interaction of a pupil with the
educational environment, serves as a source of experience acquired by them, in other words, it is the cooperation of subjects
of pedagogical interaction. Teacher sets the educational target of the lesson and organizes, directs the interests of a pupil,
the level of their knowledge and skills, i.e. realizes the subject subject principle of teaching. The use of interactive learning
technologies is a good basis for the formation of foreign language communication skills, in particular dialogical skills and abil-
ities of pupils, since such teaching forms three main groups of skills: communicative (ability to express their opinions clearly,
to justify, to give arguments, to analyze other thoughts); perception (the ability to listen and correctly perceive information, to
understand the mood and emotional state of the interlocutor, to refelect and think about information); interactive (to express
thoughts, discuss information, conduct interviews with questions and requirements formulation, etc.). In order to facilitate
learning through the use of interactive technologies, scientists and teachers offer the following techniques: informational inter-
active techniques (dialogical interaction of students, in which there is an exchange of material or spiritual values); cognitive
interactive techniques (interaction of students in order to obtain new knowledge, information, for example, role-playing game
“Brain storming”); motivational interactive techniques (dialogical interaction of pupils, where they determine the ways of group
activities and themselves); regulatory interactive techniques (pupils set certain rules for their dialogical interaction).

Key words: interaction, interactive teaching, interactivity, interactive technologies, subject-subject principle, dialogical
speech.
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Y cmammi po3ensadaembcsi BUKOPUCMAaHHS iHMepakmueHUX MEeXHOM02il HagYaHHS iHWOMOBHO20 0ianoeiyHo20 Mog-
JIeHHS1 cmaploKnacHUKie cepedHbOi 3a2anbHo0C8imHbOI wkonu. O6’ekm docnidxeHHs — Qianio2iyHe MOBMIEHHS Y HagYaHHI
cmapuioKacHuUKie, a npedmMem — 3acmocy8aHHsI IHMepakmueHUX MexHosoaili y Hag4YaHHI IHWOMO8HO20 0OianoeiyHo20
MOBIIEHHS cmapuioKiacHukie. Memoto uiei cmammi € po3ansid ma obrpyHmyeaHHs e¢hekmusHOCMIi BUKOPUCMaHHS iHme-
PaKmMUBHUX MEXHOIIORIl y Hag4yaHHI CmapWOKIacHUKi8 CepedHbOI 3a2albHO0C8IMHbOI WKOMU IHWOMO8HO020 diaroaiyHo20
MOogreHHs1. I[HmepakmueHe Hag4aHHs — aud OisiibHocmi, Wo nepedbadyae 83aeMOo0il0 Y4HS 3 Hag4yarlbHUM cepedosulleM,
cryaye 0XepesioMm 3aceorsaHo20 Hum Aoceidy, iHwuMu crioeamu, ye cnienpausi cyb’ekmie nedazoeiyHoi e3aemodii. 3a
makoi ¢hopMu Hag4aHHs1 8 UEeHMPi Hag4arbHo20 Mpouecy 3Haxo0smbCs yyeHb, 020 MOMU8U, Uini ma HermnosmopHul
ricuxonoeidHutl ckrad, mobmo y4eHb sk ocobucmicms. Byumernb 8cmaHoeroe Hag4yarnbHy Memy YpoKy U opeaHi3osye,
Haripasense iHmepecu y4Hs, pieeHb Lio20 3HaHb i 8MiHb, Mobmo peanidye cyb’ekm cyb’ekmHuUl NPUHYUM Hag4YaHHS. Buko-
pPUCMaHHS IHMepPaKmMUBHUX MEeXHO/I0.ill HagyaHHS € CrPUSMIUBUM nidrpyHMsM Or1si (pOPMYBaHHST IHWOMOBHUX KOMYHi-
KamueHuUX, 30Kpema OianoaiyHuxX, HagU4YoK ma eMiHb y4yHie, adxe make Hag4aHHs (hopMye mpU OCHOBHUX 2Pyrnu 8MiHb:
KOMyHIKamueHi (8MIHHS1 SICHO i YimKo eucroefiroeamu c8or OyMKy, 0brpyHmosysamu, HaeoOumu apaymeHmu, aHa-
nidygamu iHwi OymMKu); cripuliHamms (8MiHHS Crlyxamu i fpasurbHO cripuiiMamu iHgopmaujito, poymimu Hacmpil ma
emouitiHul cmaH cnigbeciOHuka, muciumu ma obmipkosyeamu iHghopmauilo); iHmepakmuesHi (sucroenosamu OyMKU,
obmipkosysamu ma 0b208optosamu iHghopmauito, ecmu 6ecidy i3 3anumaHHAMU ma hOPMYII8aHHSM 8UMO2 MOow0).
3 memoro noneaweHHs1 Hag4yaHHs i Yac 3acmocy8aHHs IHMePakmMUBHUX MEXHOORIl 84eHi-nedazoau NPOMoHyMb maki
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nputiomu: iHpopmauiliHi iHmepakmueHi nputiomu (dianoeiyHa e3aemodis yyHie, 3a sIKoi 8idbysaembCsi 06MIH Mamepiarb-
HUMU Yu OyX08HUMU UiHHOCMSMU); Ni3HaeasbHi iHmepakmueHi nputioMu (83aemo0isi y4yHie i3 Memor OmpUMaHHST HOBUX
3HaHb, iHhopmauii, Hanpuknad, ponbosa epa «Moskosull wmypm»); momueayiliHi iHmepakmugHi nputiomu (dianozivyHa
83aemMo0is y4Hig, de 80HU caMi 8U3Ha4yaromb crnocobu epynoeoi disinbHocmi ma camMux cebe); peaynssmusHi iHmepakmueHi
rputiomu (y4Hi 8CMaHoeMb Ne6HI npasuna ceoei dianoaidHoi 83aemModii) mowjo. 3acmocysaHHs y Hag4arbHOMY Mpo-
yeci 3 iHo3eMHOI Mo8u makux nputiomis, siK, Hanpuknad, «Kpyanuti cminy, « Tok woy», «MemannaH», «Jebamu» mouwo,
He miribKu pobumb YpOoK uikaguM, a i 3ar1y4ae y4yHie 00 akmueHo20 Criifiky8aHHSI ma 83aeMO0ii 3 IHWUMU yYHSIMU, CTIOHYKae
00 supiweHHs1 NpobnemMHUX numaHb ma nowyky HeobxiOHoi iHghopmaui.

KntouoBi cnoBa: iHmepakmus, iHmepakmueHe HagyaHHS, IHmMepaKuyisi, iHmepakmueHi mexHosnozii, cyb’ekm cyb’ek-

mHUl npuHyun, dianoaiyHe MOBIEHHS.

1. Introduction

According to the national strategy for the
development of education in Ukraine up to
2021, and taking into account the current
social and economic changes in Ukraine and
the development of international relations, it is
expedient to introduce European standards into
the system of foreign language education in
Ukraine, as well as the formation of the readiness
of students of secondary schools to the future
foreign language communication. Consequently,
education faces issues that require not only the
attraction of new goals to the process of teachng
foreign languages, but also the application
of new forms and means. The active use of
interactive technologies in foreign language
lessons indicates to unconditional changes in the
content of education.

The aim of this article is to consider and
justify the effectiveness of the use of interactive
technologies in teaching senior secondary school
pupils for foreign language dialogical speech.

The object of the study is dialogical speech in
teaching senior pupils for foreign communication.
The subject of the study is the use of interactive
technologies in the teaching of foreign language
dialogical speech of senior pupils.

2. The concepts of “interaction”
“interactive teaching”

Effectiveness of the use of interactive teaching
technologies and their pedagogical potential as a
means of forming communicative competence
has been determined and grounded by such
scientists as V.Redko (2011), S. Kashlev (2005),
O. Lipchanko-Kovachiko (2016), S. Nakhod
(2014 ), L. Pirozhenko (2004), O. Pometun
(2004) and others. Scientists have explored the
benefits of using interactive technologies while
teaching foreign languages, as well as the need
to implement them in the educational space of
secondary schools.

The problem of using interactive teaching
technologies in a secondary school is covered
by scientista in various aspects, such as the
substantiation of the concept and methods of
interactive teaching (Kamues, 2005), the specifics

and

of the use of interactive technologies (MenbHUK,
2006), etc. Scientists and teachers define the term
“interaction” as the ability to interact (Kamies,
2005), the presence of feedback between a teacher
or a means of teaching and pupils (ILlykumn,
2000). In this work, interaction is considered
to be a two-way contact between the puil as the
subject of study, on the one hand, and with the
object / subject of study, on the other hand, that
may be another pipil, teacher or any means of
study. The scientist, V. Melnyk, defines the term
“interactivity” as a learning process in the context
of a dialogue, during which the cooperation of
its participants takes place (MenbHuk, 2006).
Interactive teaching is a cooperation of subjects
of pedagogical interaction (JIumuanko-Kosa-
gynko, 2016); the type of activity that involves
the interaction of the pupil with the educationl
environment, serves as a source of experience
gained by them (ITometyn, 2007).

This form of educational process gives pupils
the opportunity to be ‘“active participants in
interpersonal interaction” (JIumuanko-Kopauwnko,
2016: 34), students do not act as observers or
listeners, but take an active part in the educational
process, thus creating an interactive environment
(ITometyH, 2004), and the teacher only stimulates
and inspires students to further independent
actions on the way to achieving the identified
educational goals (Peapko, 2011). Consequently,
in the center of the educational process is a pupil,
their motives, goals and unique psychological
composition and personality. The teacher sets
the educational goal of the lesson and organizes,
directs the interests of a pupil, the level of their
knowledge and skills.

Accepting the definition of the concept of
“Interactivity” as ‘“‘cooperation”, which is the
essence of interactive learning technologies, in
the context of teaching foreign languages, this
“cooperation” is defined as the interpersonal
foreign communication of participants, that
is, the educaional process acquires dialogicity,
which “characterizes interactive technologies
as technologies of cooperation of subjects of
pedagogical interaction”  (JIumyanko-Kosa-
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gnko, 2016: 32). In other words, there is a joint
interaction between the teacher and the pupil.
During such interaction between the teacher
and the pupil (pupils) there is an interpersonal
contact, the participants are united by the
common goal and expected result (Jlumgaanko-Ko-
Baunko, 2016), where the teacher, as the subject
of their pedagogical activity, plans, coordinates
and adjusts pupils’ actions, inducing them to
become the subject of their own educational and
cognitive activity (Haxom, 2007). Such a type
of activity in the modern teaching of foreign
languages is called “student centered approach”
(Penpro, 2011: 28-29), which implies the
transfer of the initiative to the pupil, as well as
the encouragement of pupils to teamwork, work
in pairs and groups (I{yxun, 2000). All these
factors undoubtedly contribute to the successful
realization of personal oriented, activity, and
especially communicative approaches while
learning a foreign language by pupils. Thus, in
the practice of teaching foreign languages, the use
of interactive technologies is associated with the
ability of participants to interact in the educational
process, during which there is no predominance
of any participant over others (Penpko, 2011),
the teacher no longer holds the active position
of the “commander-in-chief” in the educational
process, but only corrects the actions of pupils
and promotes the pupils’ initiative and activity
during the educational process.

Teaching senior pupils involves a radical
reorganization of the content and methods of
teaching, as well as the maximum consideration
of individual characteristics and interests of
pupils, because senior pupils’ interest in school
and studying significantly increases, since the
study acquires directly life-related content
connected with the future. This means that the
teacher cannot but take into account that, like
any activity, communicative activity is one of the
cognitive needs of a pupil, as well as the ability to
express and substantiate their thoughts. The use
of interactive methods, namely conversations,
dialogues, discourses, etc., promotes the
development of critical thinking among pupils,
which can be defined as the leading intellectual
activity of pupils in a communicative interaction
(Penpko, 2011). Participation in simulated
situations, especially when they are as close
as possible to real life and correspond to life
experience and knowledge of senior pupils,
stimulate participants in the communicative
process not only to fulfill their role, but also to
share their thoughts, to show a personal attitude
to the topics discussed, to formulate their

own judgment and to defend their own looks
(Kuzmenko, Serdyuchenko, 2018: 209-210).

According to O. Pometun, passive teaching, when
the teacher is in the “center of attention”, and the pupil
is only a listener, in such a study “the pupil is <..>
without questions, without interest, without being
interested in the results. When studying is active, the
pupil is constantly in a state of search, wants to get an
answer to the questioneeds information to solve the
issue”’(ITomeryn, 2004: 15).

Thus, a conclusion can be made that the active
mode of study is the most attractive for a modern
senior school pupil, because due to being active
during the lesson of a foreign language, the pupil
acquires exactly the practical knowledge that, in
their opinion, will help them in the future when
communicating at the professional and everyday
levels.

The use of interactive learning technologies is
a good basis for the formation of foreign language
communication skills, in particular dialogical
skills and abilities of pupils, since such training,
according to O. Pometun, requires a multilateral
type of interaction and communication
(ITometyn, 2007). Consequently, dialogue is
the communication of two or more people, their
interaction during which they exchange thier
thoughts and information. In order to successfully
develop the dialogical communicative skills
of senior pupils, the educational process
shall reflect the subject — subject principle of
interaction, the essence of which is to create a
purposeful pair, group or intergroup activity
of the subjects, feedback and achieve mutual
understanding between the participants of the
oral foreign language communication. Under
the conditions of an interactive foreign language
course, the possibility of creating a supportive
communicative environment arises through the
use of forms, methods and means of interactive
technologies that could motivate pupils to
demonstrate initiative while performing their
tasks (JIumuarko-Kosauuko, 2016: 56).

In her work, O.V. Lipchanko-Kovachiko
(2016) determines that the use of interactive
technologies facilitates the development of three
main groups of pupils’ skills:

1) communicative (the ability to clearly express
their opinions, to justify, to give arguments, to
analyze other thoughts);

2) perception (the ability to listen and correctly
perceive information, to understand the mood
and emotional state of the interlocutor, to reflect
and think about information);

3) interactive (to express thoughts, discuss
information, conduct interviews with questions
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and requirements formulation, etc.) (JIumuan-
ko-Kosauwko, 2016).

3. Methods of teaching with interactive
technologies

According to the foreign language programme
for secondary schools, pupils at the end of the
11th year should understand clearly articulated
speech when they are addressed in everyday
situations; enter the conversation in a familiar
topic without preparation; can express surprise,
sadness, joy, indifference and react in a certain
way to similar feelings; express their thoughts
and views and ask about the opinion of their
interlocutor; politely express their convictions,
opinions, consents and disagreements, etc.
(HITIM, 2017). Agreeing with the researches of
the scientists, the achievement of such goals,
immersing a student in an artificial linguistic and
cultural environment, is possible through the use
of interactive technologies and dialogical speech.

Scientists and teachers offer a number of
techniques to facilitate learning through the
use of interactive technologies: informational
interactive techniques (dialogical interaction of
pupils, in which exchange of material or spiritual
values takes place); cognitive interactive
techniques (interaction of pupils in order to obtain
new knowledge, information, for example, role-
playing game “Brain storming”); motivational
interactive techniques (dialogical interaction of
pupils, where they determine the ways of group
activities and themselves. As an example, the
“Self-assessment” method, during which pupils
analyze the positive and negative aspects of
their activities regarding their work in the group,
can be referred to as an example); regulatory
interactive techniques (pupils set certain rules
for their dialogical interaction, for example, “We
will make rules”) (ITometyn, 2007).

In order to consider interactive teaching
technologies in more detail, the following
techniques that are widely used in teaching
dialogical speech for senior pupils can be defined,
namely:

1) “Round table” — pupils exchange opinions
in small groups (ITometyn, ITipoxenxko, 2004);

2) “Expert group committee” —joint discussion
of a problem or report (Jlumuanko-KoBauunko,
2016);

3) “Disputes” —joint discussion of the speeches
of the participants from two opposing teams, the
nomination of consent and objection (ITometyH,
[Tipoxenko, 2004);

4) “Aquarium” — group type of work on the
discussion of the problems raised (Ilomerys,
[Tipoxxenko, 2004);

5) “Talk show” — involvement of students in
acquiring skills of public speaking (ITometyH,
[Tipoxxenxo, 2004);

6) «Metaplan» —set of elements of «Brain
stormingy», analysis of cases, games (IlomeryH,
[Tiposkenko, 2004);

7) “Chain” — pupils build expressions at
the sentence level, the rest in turn logically
supplements it (ITometyn, 2007);

8) "Microphone” —pupils have the opportunity
to say something in turns expressing their opinion
or answering questions (ITomeryn, IlipoxeHko,
2004);

9) “PRES method” — pupils give arguments
and substantiate their rightness to a controversial
issue (ITometyn, [Tiposkenko, 2004);

10) “Take the position” — after the teacher reads
the statement, pupils take a position near the poster
“Yes” or “No”, and then they give arguments
regarding their position (ITomeryn, 2007).

4. Conclusions

Interactive technologies can be used to teach
senior pupils for dialogical speech, as they
promote the development of foreign language
communication skills, as well as the process of
teaching foreign language speech in particular.
Lessons involving interactive technologies
capture and motivate students, as well as increase
theirinterestin furtherlearning a foreign language.
Effective use of interactive technologies when
teaching dialogical speech requires its gradual
introduction into the educational process,
especially when pupils are unfamiliar with
similar teaching methods, since interactive
cooperation requires a certain change in the life
of the whole class. It is necessary to begin with
the gradual inclusion of elements of this model,
using simple interactive technologies, such as
group work or pair work, “Brain storming”.
The use of interactive technologies in foreign
language lessons is not the main goal, as it is only
an auxiliary tool that promotes the creation of an
educational atmosphere that would enable the
implementation of personality oriented teaching
approach and encourage pupils to collaborate and
interact, as well as the manifestation of initiative,
autonomy and self-realization while studying.
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